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EXECUTIVE SUMMARY
The Save the Children Japan, Mongolia
Program (SCJ-M) is implementing the project
“Improving Primary Education Outcomes
for the Most Vulnerable Children in Rural
Mongolia” under a US$2.46 million grant from
World Bank (JSDF) since June 2012. The main
objective of this project is aimed at addressing
the education issues of rural herders’ children
entering primary school without formal Early
Childhood Education (ECE) or having learning
and psycho-emotional difficulties - issues
which can lead to them dropping out of
school in their primary grades. The project is
expected to address these issues through (i)
strengthening school preparation programs for
new school entrants (5-6 years of age) from
remote rural communities; (ii) introducing
extracurricular after-school programs in
schools for vulnerable children (6-10 years of
age) living away from home; and (iii) piloting
compensatory education programs for lower
primary out-of-school children (8-10 years of
age) in rural communities.
As the project reaches its mid-term, the
Mid-term evaluation aims to analyze the
project performance to date, to inspect
positive and negative factors affecting the
project performance; to assess the project
results in terms of positive effects to target
children, parents and local community; to
identify deficiencies that could affect the
project implementation in negative ways
and provide recommendations for further
actions. The mid-term evaluation conducted
from October 17 to November 30, 2014 used
the following methodologies: (i) document
review; (ii) face-to-face interviews; (iii)
focus group discussions; and (iv) survey
questionnaires.
Since its launch on November 30, 2012
the project has made steady progress in

achieving its target results1 in the 30 selected
rural soums in 4 target aimags. A number
of positive results emerged from the project
interventions:
• Psycho-emotional preparedness of 5
year old children from herder families
improved through the exposure to
educational toys and books, and
interaction with schools and teachers
before entering 1st grade.
• Cognitive and communication skills
of target children distinctly improved
as reported by the teachers, parents,
respective CEC members and other
stakeholders.
• School readiness of new 1st grade
entrants, who benefitted from the
mobile toy and book libraries and homebased school preparation program in the
previous year, has improved and in some
cases exceeded the readiness of other
new entrants.
• Reading,
comprehension
and
presentation skills of dormitory students
in conveying main ideas to peers through
drawing, crafting and role playing
improved.
• Reading speed increased and vocabulary
and knowledge of Mongolian language
and literature were enriched. These
improved skills allowed students to
better express themselves to others
and increased their self-confidence in
making friends with others.
• Parental and community involvement
and support in implementing the project
activities improved.
• Project management, handled by wellestablished management structures at
1

It is evident that Component 3 is unlikely achieve its target
of at least 300 beneficiaries.
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central and local levels operated smoothly, without any major problems to date.
There are variations in terms of qualitative achievements made by different soums
depending for various reasons. However, due to lack of established Monitoring and
Evaluation system in the project, it was difficult to evaluate the project performance in
terms of quality - i.e. learning outcomes.
Based on the MTE findings, it is recommended to intensify the activities of all project
components by (i) further strengthening the achieved level of the project implementation in
target soums; (ii) improving qualitative assessment of the project results i.e. improvement
in learning outcomes of the target children; (iii) improving project management through
capacity building of the project staff and establishing a robust M&E system; (iv) establishing
proper incentive mechanism for the CEC members while improving local ownership and
initiatives; and (v) providing of learning materials and stationeries to support extracurricular
after-school activities for children in the dormitories.

6
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BACKGROUND

In June, 2012, Save the Children
Japan,
Mongolia
Program
(SCJ-M)
received a US$2.46 million grant from
the Japanese Social Development Fund
(JSDF) administered by the World Bank
(WB) to implement the project “Improving
Primary Education Outcomes for the Most
Vulnerable Children in Rural Mongolia”
(June 2012 to June 2016). The main
objective of this project is to improve the
education outcomes of about 7,500 of the
most vulnerable children (aged 5 to 10) in
four educationally underperforming and
underserved rural provinces of Mongolia.
The project interventions are aimed at
addressing the education issues of rural
herders’ children entering primary school
without formal Early Childhood Education
(ECE), or having learning and psychoemotional difficulties which cause them
to drop out from school in their primary
grades.
The project is expected to address
these issues through (i) strengthening
school preparation programs for new
school entrants (5-6 years of age) from
remote rural communities; (ii) introducing
extracurricular after-school programs in
schools for vulnerable children (6-10 years
of age) living away from home; and (iii)
piloting compensatory education programs
for lower primary out-of-school children (810 years of age) in rural communities.
The Grant Agreement between SCJ-M
and the WB was officially signed on June 21,
2012 in the presence of representatives from
Ministry of Education, Culture and Science
(MECS). In addition, a Memorandum of
Understanding (MoU) on implementation
of the Grant was signed by SCJ-M and
MECS on November 28, 2012.

I.

MID-TERM EVALUATION
OBJECTIVES AND METHODOLOGY

Since its official project launch on
November 30, 2012 the project has made
steady progress in implementing its planned
activities and achieving the target results in
the 30 selected rural soums in Arkhangai,
Dornod, Uvurkhangai and Sukhbaatar
aimags. As it is the end of the project’s
second year, SCJ-M has commissioned the
Mid-Term Evaluation (MTE) to analyze the
project performance to date: to inspect
positive and negative factors affecting the
project performance; to assess the project
results in target children, parents and local
community; to identify deficiencies that
could affect the project implementation in
negative ways and provide recommendations
on further actions. Specifically, the MTE will
focus on the following:
• Assessment of the results achieved
during the project implementation;
• Evaluation of whether the project
outcomes are measured accurately
by the project outcome indicators,
M&E indicators and provision for
advice on this;
• Identification
and
analysis
of
positive
and
negative
factors
affecting the project performance,
and determination of, and advise
on potential risks in the further
implementation of the project;
• Evaluation of the new ways, new
ideas and initiatives under the project
were piloted and implemented, and
their likelihood of sustainability after
the project completion, including the
following:

SAVE THE CHILDREN JAPAN, MONGOLIA PROGRAM

7

MID-TERM EVALUATION REPORT

•

•
•

•
•

•

•

Participation of Community Education
Councils (CECs), parents and local
community at soum level;
The Community Block Grant Scheme;
The Toy and Book Library that is
designed to prepare children for
school;
The
Compensatory
Education
Program;
Sharing of good experiences during
the project implementation - soum to
soum, aimag to aimag, and lessons
learned;
Identification of issues regarding
budget allocation and disbursement
in order to increase the project
efficiency;
Provision of policy and operational
recommendations for intensification
of the project implementation in
achieving the expected results.

The mid-term evaluation was conducted
from October 17 to November 30, 2014.
The evaluator used all information pertinent
to project implementation in the 30
target soums of Arkhangai, Dornod and
Uvurkhangai aimags by using the following
methodology and tools:
1.
Document Review:
The evaluator conducted a review of the
following documents related to the project:
• Relevant education laws, government
policy documents and standards;
• Project documents, implementation
plans and reports, consultants’
reports and training programs;
• Beneficiary data related to the target
aimags and soums;
• World Bank Mission reports.

8

SAVE THE CHILDREN JAPAN, MONGOLIA PROGRAM

2. Interviews:
Face-to-face
interviews
concerning
the project results and issues have been
conducted both in Ulaanbaatar and in 10
selected soums2 visited during the field
review.
In Ulaanbaatar City (UB), the evaluator
met and interviewed the following:
• Representatives from PSC members;
• The SCJ-M Project team in UB;
• Representatives from the Technical
Advisory Team (TAT).
In the selected 10 soums of Arkhangai,
Dornod and Uvurkhangai Aimags the
evaluator met and interviewed following:
• Directors and methodologists from
Aimag
Education
and
Culture
Departments;
• Representatives
from
Soum
Government (Governors, Deputy
Governors, Heads of Governor’s
Offices);
• School Principals and Training
Managers;
• Project staff in the SCJ-M field
offices in 3 target aimags.
3. Focus Group Discussions (FGDs):
The FGDs were conducted in 10 soums
with the following groups using a predeveloped list of questions in 10 soums
visited:
• CEC members,
• Parents of beneficiary children,
• Primary Teachers,
• Primary grade students staying in
dormitory or living with relatives in
2

The WB and SCJ-M selected the following 10 soums from
30 target soums of 4 aimags for field visits of mid-term
evaluation:
•
Tsagaan-Ovoo and Sergelen soums of Dornod Aimag
•
Khairkhan, Erdenemandal, Undur-Ulaan and Jargalant
soums of Arkhangai Aimag
•
Bogd, Bayangol, Khairkhandulaan and Sant soums of
Uvurkhangai Aimag

MID-TERM EVALUATION REPORT

the soum centers.
4. Survey:
The survey was conducted in 10 soums
among the following targeted groups
in 10 visited soums using pre-developed
questionnaires:
• School Principals and Primary Grade
Training Managers,
• Soum
Governors
and
Deputy
Governors,
• Dormitory Teachers,
• Kindergarten Teachers.
II. PROJECT DESCRIPTION
The project consists of the following
interlinked components:
1. Strengthening school preparation
programs for new school entrants
(5-6 years of age) in the community:
This component focuses on introducing
and strengthening school preparation
programs for children who enter primary
school with limited or no ECE. The main
purpose of this component is to improve
the children’s readiness for school and
dormitory-life, thereby lowering their
chances of emotional distress, falling behind
in school learning and dropping out of the
primary grades. The key activities under this
component include:
• Development of relevant training
modules and materials for school
administrators, kindergarten and
primary teachers and dormitory staff
to enhance their understanding, and
to improve their skills in this area;
• Development of relevant training
modules and materials for parents,
relatives and community members on
school readiness, preparation and
transition for target children;
• Development and delivery of relevant
toy and book library sets for children

•

on school readiness, preparation and
transition;
Development of relevant learning
resource materials for children that
include printed materials and selfinstructive audio-visual multimedia
programs (DVDs, VCDs etc.) that
can be utilized at home by parents
or relatives.

Through this component, the capacity of
local community stakeholders will be built
and the CECs3 will be formed to implement
programs.
2. Introducing extracurricular afterschool programs in schools for
vulnerable children (6-10 years of
age) living away from home:
This component focuses on introducing
a constructive, enabling and child-friendly
environment in rural schools that incorporates
child participation, play and learning, and
care and protection during after-school
hours. This component’s interventions are
designed to reduce the target children’s
emotional and psycho-social challenges
resulting from family separation at a young
age; and to improve their school transition
experiences thereby ensuring their optimal
development. As part of this component,
extracurricular after-school programs will
be organized to provide a mix of regularly
scheduled academic, recreational, cultural
and developmental activities for (i) students
who are living in school dormitories (ii)
students living with relatives and (iii)
students with learning difficulties. The key
activities under this component include:
•

Development of content, curriculum
and guidelines for the after-school
programs;

3

The CEC’s will be involved in overseeing programs for all
three components of the project.
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•

•

•

Training of primary education
methodologists, professors and
lecturers from Teacher’s Colleges in
aimags, school social workers, and
other experienced local teachers to
become master trainers;
Training of relevant primary and
dormitory teachers, school social
workers and community volunteers
to acquire the core skills needed to
plan, organize, and facilitate the
after-school programs;
Capacity building of CECs to
coordinate and support the program
activities.

3. Pilot
compensatory
education
programs for lower primary out-of–
school children (8-10 years of age) in
rural communities:
This component will contribute to
universal primary education enrolment
and completion by piloting compensatory
education programs for the lower primary
out-of school children (school dropouts
and non-school enrollers between the ages
of 8-10). This component of the project
aims to enhance the substance and reach
of the existing Life-long Education (LLE)
program of the government by targeting
lower-primary age children (aged 8-10)
who have either dropped out of school
(before completing grade 3) or do not
have the opportunity to study in the formal
school system. It further seeks to enable
these children to return to formal school
at a grade appropriate for their age level,
without the need to repeat schooling from
grade 1 again. This component will consist
of the following key activities:
• Adapting, designing and developing
locally
relevant
and
feasible
compensatory education curriculum

10
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that meets the basic literacy and
numeracy standards set by the
government for grade 1-3 students;
Adapting and developing homebased teaching and learning resource
materials (including ICTs based) for
parents, relatives and children.

MID-TERM EVALUATION REPORT

III.

EVALUATION OF MID-TERM
PROGRESS (as of November
2014):

of the project in the selected soums. The
Project team developed selection criteria
for target soums in consultation with MECS
and the World Bank. Based on the statistical
information from MECS, national level data
and other sources, 30 soums were selected
upon approval by their respective aimags.

After the project launch on November 30,
2012, SCJ-M signed MoUs with Governors
of 4 target aimags on implementation

Table 1: List of the 30 Project Soums
Arkhangai Aimag

Uvurkhangai Aimag

Dornod Aimag

Sukhbaatar Aimag

1

Khashaat

11

Bayan-Undur

21

Tsagaan-Ovoo

26

Munkhkhaan

2

Khotont *

12

Bayangol

22

Sergelen

27

Uulbayan

3

Khangai

13

Zuunbayan-Ulaan

23

Matad

28

Ongon

4

Tariat *

14

Uyanga*

24

Choibalsan

29

Bayandelger

5

Undur-Ulaan*

15

Taragt*

25

Khalkhgol*

30

Erdenetsagaan

6

Tsetserleg

16

Bogd

7

Jargalant *

17

Khairkhandulaan

8

Ulziit

18

Burd

9

Khairkhan

19

Yosonzuil

Erdenemandal

20

Sant

10

*Note: The soum has two schools

The assessment of the project outcome indicators revealed that some of these indicators
(Table 2) are no longer relevant due to the dramatic decrease of dropout children in Mongolia
in general and in the project’s target soums in particular. Therefore, these indicators are
no longer able to demonstrate the expected outcomes of the project activities and thus
need to be replaced with the proposed indicators4, which can better measure the learning
achievement of beneficiary children – the main outcome of the project.
Table 2: Existing Project Outcome Indicators and their Targets
I

4

Outcome Indicator

Target

Note

Reduction in the number of
school dropouts (in grades 1-3)
caused by learning difficulties
and problems with adjusting
to school/dormitory life in the
target soums.

At least 25% reduction in the
numbers against the baseline
year in more than 90% of the
participating soums

This indicator is no longer
relevant since the number
of
school
dropouts
decreased dramatically in
the target soums.

Please refer to the next Section on Recommendations on the proposed new indicators for measuring outcomes.
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II

Improvements in the psychoemotional
wellbeing
of
children who are enrolled
in the extracurricular afterschool programs as reported
by teachers, parents, peers and
the children themselves in the
target schools through surveys,
behavioral observations and
child-friendly evaluations.

An average of at least 25%
improvements
against
the
baseline

By November 2014, the
improvement in the psychoemotional wellbeing of
children who are enrolled
in
the
extracurricular
after-school programs was
reported as 15.2%.

III

Improvements in the level of
performance of target children
enrolled in the compensatory
education programs as compared
to children at the equivalent
grades in formal schools, as
measured by the year-end,
school-based
standardized
competency examinations (the
1st to 3rd grades) conducted
within the target soums

Target children’s test scores
keeping within a 15% margin,
as compared to average scores
of control students in formal
schools

No such assessment is done
yet, as the component
activities are in the initial
stage.

IV

Increase in the number of reenrollment in formal school by
children 6-10 years of age who
have been out of school

More than 95% of target
soums reporting re- enrollment
of children in the appropriate
grades,
and
children’s
completion of the school year

This indicator is no longer
relevant since the number
of
school
dropouts
decreased dramatically in
the target soums.

According to the reports and MTE results, the project made the following progress to
date in achieving beneficiary targets:
Table 3: Project Progress in achieving target numbers of beneficiaries (as of October 2014)
Target Group

Project Target
by 2016

Mid-Term Progress
by 2014

1

Children aged 5-10

7,500

5,7081

2

Parents and caretakers

15,000

11,416

3

School employees (primary, dormitory, kindergarten teachers, social workers, librarians)

434

618

4

Soum governors and other officials in target
provinces

40

61

5

CEC members*

-

292

6

Community volunteers*

-

135

* Note: No target numbers were set initially for beneficiary group 5 & 6.

According to the MTE results, the following progress (shown in Tables 4, 5 & 6 below)
was made in achieving the expected output targets in each of the project components:
1 This is the number of direct beneficiaries. However, 9,410 children were indirectly benefitted by the
project interventions.
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Component 1: Strengthening school preparation programs for new school entrants
(5-6 years of age) in the community
Table 4: Progress Made in achieving Component 1 Outputs
Target Output

Mid-Term Progress

Training modules and
materials on school
readiness developed for
parents, school administrators, kindergarten and
primary teachers and
dormitory staff

• The contract for developing the home-based school preparation program
for 5 year old children was signed on June 24, 2013. The 120-day (200
hours) school preparation program, with its associated training modules
and materials, was developed, pilot tested and improved upon 3 times in
reviews by TAT members.
• Pilot testing of the first 20 days of modules was conducted among 10
five-year old children in Khashaat and Khotont soums of Arkhangai aimag
during August 25 -31, 2013. The next 40 days of modules were developed
and tested in 10 households in Burd and Yosonzuil soums of Uvurkhangai
aimag.
• The actual pilot of the complete 120 day home-based school preparation
program was undertaken from June 2, 2014 to August 25, 2014 in all 4
target soums involving 473 children and 900 parents.
• 705 children (out of 2,039 children) who entered in the first grade in
2014-2015 school year in 30 target soums have benefited by the homebased school preparation program.

Learning resource materials on school preparation produced for 10,000
children and families

• In total, 1,240 pilot copies of learning resource materials associated with
the home-based school preparation program were printed and distributed
to all target soums:
o
The parent’s book called “You are the Teacher”, and the children’s book - “I Can Do It” were each printed in 600 copies
and distributed to the targeted soums in the summer of 2014.
o
The supplementary and digital learning resources to support
the children’s learning were developed and printed in 600
copies.
o
Copies of an audio book as a pilot handbook containing 60
lessons for illiterate parents were delivered to each soum.

30 Toy and Book
Libraries

• A national consultant for developing the toy and book libraries was selected after making needs assessments of soum libraries in terms of toys and
books by meeting kindergarten and primary teachers, 5 year old children
and their parents in the target soums of Uvurkhangai aimag in June 2013.
Based on this, the consultant has developed the outline for establishing
mobile toy and book libraries.
• The outline was assessed by the Toy and Book Evaluation Committee,
consisting of 5 members (kindergarten teachers, preschool methodologists
and specialists) on September 24, 2013.
• Based on this assessment, 10 sets of toy and book libraries (100 books
and 30 toys) were selected, produced and distributed to 30 target soums.
• The toy and book libraries were officially set up to be given to the targeted children from the 2013/2014 school year after establishment and
opening of “My Book Palace” at all 30 target schools.
• As of October 2014, 1,015 children in 30 soums have used the toy and
book libraries in their homes in 30 soums. “My Book Palaces” have served
a total of 4,490 children up to date.
• The members of some CECs reported that they made the follow up visits
with the help of bagh governors to the herder families whose children
were using the toy and book libraries, and provided some advice to both
parents and children.
• Ger kindergartens used the toy and book libraries of “My Book Palace” in
16 soums during the summer. In total, 493 children benefited from the toy
and book libraries, even though it was summer vacation.
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14

40 soum governors
and local government
officials trained in school
readiness/preparation

• 21 soum governors and local government officials were trained in the
school preparation program and the toy and book libraries for 5 year olds.

30 community education
councils formed at soum
level and conducting
regular operations

• CECs were established in 2013 at all 30 soums with a total of 292 members
representing local government, school and kindergarten principals,
teachers and parents.
• At the moment, all CECs are operating according to plan, executing,
monitoring and reporting on the implementations of the project
components.
• The CEC manual was published and distributed to all soums and the
capacity building training was conducted 3 times covering 500 members.
• Study tours were organized in Arkhangai, Uvurkhangai and Dornod
aimags in spring and fall of 2014, covering 190 CEC members and 61 local
government representatives in order to motivate the CEC members and
enable them to share and learn from each other.

Capacity of at least 120
kindergarten/primary/
dormitory teachers in
school preparation built
through training

• Training of guiding teachers engaged in pilot testing of the 120 day homebased school preparation program was organized among 137 participants
(including kindergarten teachers, primary and dormitory teachers,
specialists from Aimag Education Department and teachers from Teacher’s
Colleges in Arkhangai and Dornod aimags) between May and June of 2014
in all 4 aimags.

Up to 30 CECs provided
with community block
grants to promote
program delivery and
reach

• 7 Block Grants developed and submitted by CECs of target soums were
funded and implemented by 2014 to support the activities of Component
1.

At least 3,600 parents/
caregivers contacted
to share knowledge
and skills in caring for
5-6 years old children’s
psychological and
development needs

• Training for improving knowledge and skills of parents/caregivers on
caring for 5-6 years old children’s psychological and development needs
was conducted in all 30 soums covering 1,705 parents/caregivers.

SAVE THE CHILDREN JAPAN, MONGOLIA PROGRAM

MID-TERM EVALUATION REPORT

Findings
It is reported that the planned activities
under this component were undertaken
with some initial delays. Overall, however,
the project made a good progress in
achieving the expected outputs shown
in Table 5. The MTE highlights that the
following positive results occurred in
development of preschool age children
and their families after introduction of the
mobile toy and book libraries and homebased school preparation programs in all 30
target soums:
• The psycho-emotional preparedness
of 5 year old children from herder
families to enter to schools was
improved by their exposure to the
educational toys and books, and
close interaction with schools and
teachers prior to entering 1st grade.
• The cognitive and communication
skills of target children distinctly
improved, as reported by the
teachers, parents, respective CEC
members and other stakeholders.
• The school readiness of new 1st grade
entrants, who benefited from the
mobile toy and book libraries and
the home-based school preparation
program in the previous year, has
improved and in some cases exceeded
the other new entrants.
The MTE determined that these results
were achieved due to the following positive
factors:
• Content and composition of the toy
and book libraries were appropriately
designed to fit age, language and
cognitive ability of target children.
• Improved
parental
(particularly
fathers) involvement and interests
in their children’s learning and

•

•

development
through
their
engagement in the home-based
school preparation process and
interaction with schools and teachers.
Improved family atmosphere to favor
children’s learning and development
as parents became closer with them
and other members.
Better school/teachers and parents/
local
community
relationships
enabling collaborative spirit in support
of the teaching and learning process.

In spite of these, the evaluator also has
identified the following negative factors
that might put the project performance at
risk:
• The quantity of the toy and book
libraries is not sufficient compared
to the number of target children,
especially in the soums with high
numbers of herder families and/or
with a bagh primary school.
• There is no assessment system and
methodology put in a place for
the project to measure learning
outcomes, i.e. school readiness of 5
year old children, who used the toy
and book libraries and the homebased school preparation program.
• Though the project a provided
budget for transportation to the
CEC and teachers (around MNT 3.8
million on average in each aimag)
to make home monitoring visits,
but apparently not all of CECs were
aware of this and usually complained
about lack of such a budget.
• Lack of a budget provision for the
CECs to purchase basic stationery and
to reward volunteers, who contributed
to the project components.
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•

•

•

•

Limited involvement and lack of
training of bagh governors in
monitoring and supporting herder
families whose children use the
libraries. Bagh governors are the only
officials who make more frequent
visits to remotely located herder
families.
In many instances, low levels of
parental education and literacy make
it difficult for them to work with
their children to convey content of
the introduced programs. In addition,
a lack of knowledge and skills of
parents to work with their children
exacerbated this problem.
Ideally, it is expected to have better
results if the home-based school
preparation program is put in place
at the same time with the supply of
the toy and book libraries. However,
due to the lengthy process of the
program development, the toy and
book libraries were distributed much
earlier than the program, which is
ready to deploy only now.
In
some
target
soums,
the
collaboration among kindergartens
and schools was not good. This
may be due to the historical
separation of these institutions both
administratively and functionally in
Mongolia.

In overall, implementation of the activities
is on right track in terms of achieving the
quantitative targets in all target soums.
However, the quality targets, i.e. children’s
school readiness, were not systematically
measured.
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Component 2: Introducing extracurricular after-school programs in schools for
vulnerable children (6-10 years of age) living away from home
Table 5: Progress Made in achieving Component 2 Outputs
Target Output
Development of a school guidance
manual on after-school programs
and relevant training for 30 soum
schools (5 teachers per school,
including primary and dormitory
teachers and school social workers)
receive relevant training

Mid-Term Progress
•

•

•

•
•
•

The consultant team to develop an extracurricular after-school program (ECASP) for children with age of 6-10
years old (1-5 grades of primary schools) was selected and
contracted on July 26, 2013. The team consulted with TAT
members to improve extracurricular after-school program
during its development.
The ECASP was piloted in Munkhkhaan, Bayandelger and
Erdenetsagaan soums of Sukhbaatar aimag between October 14 and October 18, 2013. The pilot covered 109 children,
who are aged 6-10 years old and who live in the school
dormitory, and 62 teachers.
Training for the ECASP implementation was conducted in
all target aimags during December 2013 and April 2014.
In total, 166 participants (4-6 participants from each target soum, including primary teachers, dormitory teachers,
school social workers and other relevant people) participated in the training. Teachers, who participated in the training, shared what they learned in their respective communities, especially with primary and kindergarten teachers,
parents and the CEC members.
Monitoring of the ECASP implementation was conducted in
15 soums in Dornod, Sukhbaatar, Arkhangai and Uvurkhangai aimag from March to May, 2014.
Training of trainers (ToT) of the ECASP was held between
June 13 and 15 of 2014 in Ulaanbaatar. In total of 66 trainers attended this training.
The ECASP was evaluated and approved by MECS. 3,000
copies were printed and distributed to all target and other
soums together with digital version on CDs.

At least 60 target children regularly
attending and benefiting from the
after-school programs per school
each year during their second year to
the fourth year

•

At least 5 community members are
identified, trained and acting as
after-school facilitators at each
school

•

On average, 2-5 community members (retired teachers,
volunteers and parents) were identified, trained and act as
after-school facilitators at each target school.

500 copies of “After-School Program
Best Practices Manual” developed
and circulated to all schools in
Mongolia

•

The After-School Program Best Practices Manual is currently under development through the gathering of best
practices from all target soums.

•

The ECASP is smoothly implemented without any major issues in all 30 soums of 4 aimags. The program benefited
4,639 as direct beneficiaries and 4,920 as indirect beneficiaries.
The Child Development Centers (CDCs) served 4,639 children of 1-5 grades, according to the approved plans and
timetables for children to attend. The trained dormitory
and primary teachers and volunteers were in-charge of the
ECASP implementation in the target soums.
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Up to 30 CECs provided with community block grants to promote
program delivery and reach

•

27 block grants developed and submitted by CECs of target soums were funded and implemented by November
2014 to support the activities of Component 2. These block
grants benefited 1,030 students.

30 school dormitories supported with
basic equipment and renovation

•

The CDCs were established in the dormitories of all 30
soums of 4 aimags. The centers were supplied with
18 types of books and 16 types of toys. In total, MNT
104,227,164 was invested in these centers.

Findings
The planned activities were implemented
equally well in all soums to achieve the
expected output targets in this component.
The CDCs were established in all 30 target
soums and are regularly operating in school
dormitories. To date, these centers served
9,559 dormitory students and other primary
grade students staying in the relatives
homes in the soum center.
According to the MTE, implementation
of the ECASP produced the following
positive results for dormitory students and
those falling behind students:
• Reading,
comprehension
and
presentation skills of dormitory
students in conveying main ideas to
peers through drawing, crafting and
role playing improved.
• Reading
speed
increased
and
vocabulary and knowledge of
Mongolian language and literature
were enriched. These improved skills
allowed students to better express
themselves to others and increased
their self-confidence in making
friends with others.
These results were achieved due to the
following positive factors which emerged
from implementation of the project
activities:
• The
dormitory
and
primary
teachers were trained in multiple
methodologies of student-centered
approaches to work with dormitory
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students by organizing various
creative
extracurricular
activities
after-school and regularly tracking
their learning progress.
The CDCs provided better learning
environments in the dormitories by
increasing availability of learning
resources and personal help for
students from the trained dormitory,
primary teachers, and/or community
volunteers. As a result, the
relationship between students and
teachers/school has improved.
The
ECASP
benefited
schools
and teachers through improved
collaboration
among
dormitory
teachers, primary teachers, school
management and parents.

It is observed, however, the following
negative factors might adversely affect
the project performance:
• Primary and dormitory teachers are
currently trying to take attendance
and measure the children’s learning
achievement
using
their
own
methods but there is no single
system to measure the project impact
on the children’s learning outcomes
provided under the project.
• Teachers have frequently reported
that they lack skills and methodologies
to work with parents. Parents are an
integral part of improving education
for their children, especially for

MID-TERM EVALUATION REPORT

•

•

those, who are falling behind in
learning achievement.
The rooms allocated to the CDCs in
the school dormitories are often small
compared to the number of children
attending or willing to attend.
No funds (except the funds from
block grants) are available to support
teachers in terms of stationeries and
materials to conduct after school

activities among children.
Overall, the project progress is on
the track to fulfill quantitative indicators
of the component output targets in all
project soums. However, the improvement
of children’s learning outcomes was not
systematically assessed to provide evidencebased outcome results attributable to the
component interventions.

Component 3: Pilot compensatory education programs for lower primary out-ofschool children (8-10 years of age) in rural communities:
Table 6: Progress Made in achieving Component 3 Outputs
Target Output
Alternative lower-primary,
home-learning education
curricula (grades 1-3) and their
corresponding teaching and
learning materials (including
a series of self-learning video
programs) developed and
piloted

Mid-Term Progress
•

•

•

•
•
•

Consulting services for development of the Compensatory Education Program for 6-9 year olds (Grade 1-3) children, who
dropped out from school in the target soums, was engaged in
December 2013. Due to the lengthy discussion with MECS, the
concept for this activity was changed and the ToR was revised
to reflect those changes.
The consultants developed the three modules for parents and
children with aged of 8-10 (Grades 1-3). The modules were revised to reflect feedbacks and comments from the respective
TAT members.
Field testing of the first module was conducted in April, 2014
covering 18 children between aged 8-10 from 7 soums of Arkhangai and Sukhbaatar aimags with help from life-long education
teachers, school social workers and their parents/caretakers.
The second and third modules were pilot tested in all target
soums of 4 aimag in June 2014.
The modules were improved based on the pilot results and discussion with the TAT members, and they are ready now to be
printed and distributed to the target soums.
Interactive CDs containing the modules are under preparation
now.

At least 1,000 teaching and
learning resource materials
developed, produced, and
disseminated

•

The teaching and learning materials related to the compensatory
program are ready now for printing and distribution.

At least 140 teachers, community volunteers and mentor
parents trained in individual
teaching/coaching/monitoring techniques and program
delivery

•
•

Field testing orientation training was organized for 17 teachers.
Training of trainers was organized in September 2014 for 44
participants consisting of life-long education teachers, school social workers and primary teachers and primary school managers.
Training was organized in October 2014 for 167 teachers, community volunteers and parents on piloting and implementing the
compensatory education program.

•
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At least 300 children enrolled
in the alternative lower-primary
education equivalency programs

•

Up-to-date, 5 children re-enrolled back into schools of 18 children benefited by the pilot compensatory program in 30 target
soums.

Capacity of 30 soum/aimag
schools or enlightenment centers to deliver program activities
improved

•

Furniture and equipment necessary for 30 soum/aimag schools
or enlightenment centers to implement the compensatory education programs are ready to be procured now.

Up to 30 CECs provided with
community block grants to
promote program delivery and
reach

•

1 Block Grant developed and submitted by one of the CECs
from target soums was funded and implemented in November
2014 to support the activities of Component 3. The Block Grant
benefited 3 children.

Project-produced teaching and
learning resource materials uploaded onto NFDE’s website for
wider circulation and use.

•

The preparation is underway.

Findings
The activities under this component are in the initial stage of implementation with the
compensatory education program just being developed after some delays caused by the
changes in the concept and the ToR of consultancy services.
Assessment of the component progress indicates that the project will be able to achieve
the expected number of beneficiaries (at least 300 out of school children age 6-10) due
to drastic decrease of dropout children not only in the target soums but throughout of
Mongolia during the last few years as compared to the period when the project was
designed. To date, 5 children re-enrolled in schools out of 18 children benefited by the pilot
compensatory education program in 30 target soums. It is also reported that the majority
of out of school children are children with disabilities.
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PROJECT MANAGEMENT, M&E AND KNOWLEDGE DISSEMINATION
PROJECT MANAGEMENT
The Project Steering Committee (PSC)
was formed on November 30, 2012. The
multistakeholders PSC includes 12 members
representing the project implementing
agency, partners, MECS, the Institute of
Education, Aimag Education and Culture
Departments and the National Centre for
Life-Long Education and other relevant
institutions. The PSC is co-chaired by the
Head of the Pre and Primary Education
Division of MECS and the Country Director of
SCJ-M. It ensures interagency coordination
for the effective implementation of the
project and its link with the mainstream
education policies. It promotes ownership
of the project by government partners to
facilitate institutionalization, scaling up, and
sustainability of program intervention. Since
its formation the PSC has held 4 meetings
to discuss the project plans, implementation
and
progress
reports,
outputs
of
consultancy services, and provide guidance
and recommendations on further actions.
The Technical Advisory Team (TAT) was
formed on December 24, 2012 with 35
members from several fields of education
related to 3 key project components. The
main TAT responsibility is to review and
coordinate technical aspects of project
activities with government policy, programs
and guidelines.
Day-to-day management is carried
out at central level by the SCJ-M team
in the Ulaanbaatar office headed by Ms.
Gereltuya Tsegmid, the Project Manager.
The team consists of 2 project officers and
1 M&E specialist. The JSDF Grant designated
account opened in August 2012 at Trade
and Development Bank of Mongolia and

is maintained by the SCJ-M office in
Ulaanbaatar. The Financial Management
Manual (FMM) was developed and adopted
in November 2012.
The project management at local levels is
handled by the field office coordinators and
support staff in 3 target aimags: the SCJ-M
branch office in Tsetsegleg city for 10 target
soums of Arkhangai aimag, the SCJ-M
branch office in Choibalsan city for 10 target
soums of Dornod and Sukhbaatar aimags,
and SCJ-M branch office in Arvaikheer city
for 10 target soums of Uvurkhangai aimag.
In addition, a Local Project Committee
(LPC) was set up in each target aimag
in April 2013. The LPCs consist of 7-9
representatives from local Governor Offices,
Education and Culture Departments and
other relevant local organizations.
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Box 1. Community Education Councils (CECs)

COMMUNITY EDUCATION COUNCILS (CECs)
The CECs were established in all 30 target soums with a total of 292 members
representing local government, school, kindergarten, hospital, teachers, parents
and local community. The CEC manual was published and distributed to all soums
to provide all members with comprehensive understanding of how the project’s
mechanism works. Capacity building training for both LPC and CEC were conducted
3 times covering since the project inception.
The CEC is an innovative management structure introduced by the project in the
target soums. It plans, executes and monitors the project activities. During the MTE
it was reported that the CECs played key roles in the project’s good performance on
the ground in the respective soums through increased collaboration and involvement
of parents and local community.
A number of issues need to be addressed in order to improve the CEC’s operation.
These include:
• Frequent turnovers in membership (It is observed that the School Principal
ideally should be the Head of the CEC.);
• Lack of incentives mechanism for members, especially active community
volunteers;
• Lack of operational budgets for the CECs to sustain their activities;
• The possibility of the merger of the CECs into School Councils, which are
more formal structures, approved by Education Law of Mongolia. This will
make this arrangement much more sustainable in future.

PROJECT PROCUREMENT
The Project Implementation Plan and Procurement Plan were developed for the project’s
entire 4 year period. The detailed activity plan for the first year includes budget indications.
The Financial Management Manual was developed and adopted at the outset of the project
implementation.
All planned procurement activities were undertaken according to the approved
procurement plan and necessary documentations were done exactly in accordance with
the World Bank Procurement Guidelines as noted by the Procurement Post-Review Mission
Report.
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PROJECT FINANCIAL DISBURSEMENT
Table 7: Project Disbursement by Components as of October, 2014
Disbursement Status

Budget
US$

Amount (US$)

% of Budget

Component 1

731,731

305,691.79

42%

Component 2

623,913

315,378.67

51%

Component 3

573,278

128,612.24

22%

Project Management & M&E

528,648

201,016.83

38%

As of October 2014, the project disbursement was estimated at US$950,699.53 (39%)
of the total grant. As shown in Table below, the disbursement of funds is on track by
the mid-term except for Component 3. Due to the decreased number of target children
under Component 3 it is recommended to re-allocate funds from this component to other
activities under Components 1 and 2.
It is worth mentioning that the absence of the project’s annual work plan with associated
disbursement targets creates a difficulty in assessing the project’s financial performance.

Table 8: Project Disbursement by Categories as of October, 2014
Disbursement Status

Budget
US$

Amount (US$)

% of Budget

2,165,571

842,405.76

39%

Category 2: Community Block Grants

117,000

28,976.28

25%

Category 3:Opearting Costs

175,008

79,317.49

45%

Category 1: Consultant’s services, training, goods
and civil works

Since the major portion of planned consultancy services, goods and other services
are completed, the remaining funds under Category 1 need to be re-allocated to other
categories, where there are more needs. For example, additional funds can be added to
the Blok Grant Scheme, which is a good platform for strengthening project achievements
in the target soums based on the local needs. In addition, the additional funds should be
allocated to the operating costs as the project needs much more support in terms of M&E
and project administration for the remaining period, especially if the project will be scaled
up in other soums of the target aimags.
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Box 2. Block Grant Scheme

BLOCK GRANT SCHEME
The Block Grants Scheme was a key instrument in making the CECs operational.
It was another project innovation that made a positive impact on the project results
based on local needs. All target soums have already used at least one grant to date
and the most of them are in the process of approval of the second grants. To date,
the Block Grant total of MNT 52.5 million has been disbursed to the target soums.
In order to improve the effectiveness of Block Grants the following actions
needs to be considered:
• The capacities of the CECs to develop grant proposal needs to be further
strengthened
• Lengthy and bureaucratic approval and disbursement process of Block Grants
must be streamlined to expedite the grant project implementation and ease
the burden for the CECs and schools.
• As the Block Grants proved to be effective, the funds need to be re-allocated
from other categories.
• The amounts of individual grants can be increased and payment schedules
should take the grants’ financing needs into account.

Findings
The MTE results indicated that all the
necessary project management structure is
in a place and fully staffed and operational
both at central and local levels. All positive
results are attributable to the existing
project management capabilities. However,
the evaluator has identified the following
factors that might negatively affect the
project performance in future:
• A long time was spent in recruiting
a qualified M&E staff for the project
that might adversely affect on the
M&E and reporting quality.
• There is a limited number of project
staff, especially in the field offices,
who are directly working with the
target soums.

24

SAVE THE CHILDREN JAPAN, MONGOLIA PROGRAM

•

•

The lack of an field office in
Sukhbaatar might negatively affect
the effectiveness and progress of the
project implementation in the target
soums of Sukhbaatar aimag.
The project team, especially in the
field offices, has limited capacity to
support the target soums in various
project technical and administrative
aspects.
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M&E AND KNOWLEDGE DISSEMINATION
In terms of M&E and knowledge dissemination activities, the project made the following
progress:
Table 9: Progress Made in achieving M&E and Knowledge Dissemination Outputs
Target Output

Mid-Term Progress

A monitoring system established to regularly measure the
project progress and reflect lessons learned

•

The consultant was selected to develop the Project M&E Manual.
The draft manual is developed and under finalization now.

The project baseline study as
well as mid-term and final
evaluations conducted and documented for wider circulation

•

The international consultant developed the baseline survey from
February 20 to March 8, 2013 and conducted the first part in
Erdenemandal soums of Arkhangai aimag, Yosonzuil soums of
Uvurkhangai aimag, Ongon and Erdenetsagaan soums of Sukhbaatar aimag.
The second part of the baseline was carried out by the project
field staff in 28 remaining soums of 4 target aimags from February 24 to March 22 of 2013.

•

Children’s learning achievement
tests will be adapted and tested
in the target areas in the form
of standardized competency
exams administered by schools

•

Learning achievement tests for beneficiary children of Component 1 is under development by the MECS.

Four national–level conferences
organized for 80 concerned
persons each

•

The National Consultative Meeting on “Ways to improve dormitory services, learning and living environment in primary and
secondary schools in Mongolia’ was organized in Ulaanbaatar on
November 13-14, 2014.

Exchange visits conducted for
30 concerned persons each

•

9 exchange visits were organized up-to-date in Arkhangai, Uvurkhangai and Dornod aimags from February to May, 2014. In total,
190 CEC members, 18 LPC members and 22 officials including
soum governors, school directors and school managers participated on these activities.

Two series of radio and TV
programs on school readiness
and lower-primary education
equivalency programs, etc. developed and broadcast

•

The JSDF team has a contract with the Mongolian National Broadcaster to transmit 10 times audio program every week through
the national radio. Each episode of the program is broadcast
for 15 minutes twice a week. All 15 episodes have already been
broadcast to increase people`s awareness of the project.
All field offices are working closely with local TV broadcasters to
advocate and provide information about the project to the local
communities. Specifically, during the key project activities including the opening of the Toy and Book Libraries, child development
center openings, SCJ-M monitoring missions, and trainings, the
field teams invite journalists from the broadcasters to report the
events and promote our project work in the community.
Documentary films related to Component 1 and 2 have been
made.
A one year contract is made with Open-School newspaper to
publish and distribute the project related information to schools
nationwide.

•

•
•
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Findings
The baseline survey was done quite well,
with extensive information on the indicators
to measure performance of the project.
However, it seems that it was not followed
through during the implementation as the
project did not have the M&E system set up
at the beginning of the project start.
The M&E manual was developed fairly
recently and is only ready now for approval.
During the field review, it was observed
that the project field offices and the CECs
were producing reports and studies mainly
on quantitative targets but not much on
qualitative progress against clear indicators.
Many CECs were complained about the
chaotic and often duplicated reporting
requirements demanded by different layers
of the project management.
The most important indicator – learning
achievement – was not well assessed at
the aggregate level to show whether the
project intervention made any difference.
Of course, the target schools and teachers
were trying to document the student
progress but they lacked an assessment
system and methodology and merely
registered children’s participation in the
project activities.
Stakeholders’
Project Progress

Assessment

of

the

Project Steering Committee (PSC)
The evaluator met with 4 members from
the PSC, who rated the project progress as
good. They suggested that it is important
to organize joint missions to the target
soums and meetings among stakeholders
to further disseminate the project results.
The programs developed and introduced
under the project need to be reviewed and
accredited by state professional authorities
in order to be included in the formal inservice teacher training curricula before
the project interventions are scaled up to
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other soums. Some PSC members suggested
that the CECs should be formally merged
with School Councils, which are mandatory
institutions according to Education Law of
Mongolia.
Technical Advisory Team (TAT)
In a meeting, 3 TAT members, who
participated in the design of programs,
reported that quality and effectiveness
of the programs were good and fit to
the intended purpose. Now it is crucial to
provide further support, advice, evaluate
performance and share experiences with
teachers and parents. Based on these
activities the program implementation needs
to be further improved.
Aimag Education Department
Interviews were conducted with 4
representatives
of
Aimag
Education
Departments of Dornod and Uvurkhangai
aimags. According to them, the toy and book
libraries distributed to the target children
from herder families had positive impacts on
their school readiness and enhanced parents’
involvement in their children’s learning and
school affairs. However, training of parents
is crucial in improving their children’s learning
achievement. In addition, it is necessary to
assess (measure) the learning achievements
of beneficiary children in comparison with
non-beneficiary students in primary grades.
The ECASP was implemented well and
the trainers have done an excellent job in
training of trainers. Teaching methodologies
used for this program are also relevant in
improving learning and teaching of formal
curricula.
Local Government Representatives
Individual interviews were conducted
with 7 local government representatives
(Governors, Deputy Governors and Heads
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of Governor’s Office) using the prepared
questionnaire. 4 (57%) of them stated that
the project implementation was excellent
and 3 (43%) considered it as good. 6 (86%)
responded that the project had positive
impact on the beneficiary children in terms
of improving their school preparedness, and
5 (71%) responded positively in terms of
improving learning achievement of children
staying in dormitories or other household’s
homes. As the most of local government
representatives are also CEC members,
they receive regular updates on the project
performance. They include the clauses
supporting the project objectives into the
local governor’s action plans and conduct the
follow up monitoring visits, organize open
door events and local citizens meetings,
where the project progress is reported
and information shared. For example, the
Governor of Khairkhan soum of Arkhangai
aimag submitted the Block Grant report
to the local citizens’ meeting and decided
to support the school preparation of 24
children through the local government
budget and investment program. During the
interviews the most of the local government
representatives reiterated that this project
is a great intellectual investment in the
children‘s education, based on an open
and collaborative approach. They suggested
the following actions to be undertaken in
future:
• Provision of budget to strengthen
the CEC’s operation and organize
technical activities
• Increases number of the toy and
book libraries to the target soums
• Provision of internet modems to
improve information sharing and
reporting by target schools.

Community Education Councils (CECs)

The FGDs were conducted among
approximately 50 CEC members in 10 visited
soums. The majority of them assessed
the project results as sufficient to achieve
the expected targets. The CEC members
indicated that the project interventions
produced the following positive results:
• Observable progress was made in
the target children due to the project
interventions.
• Enrolment in schools and dormitories
has increased.
• Parental involvement and interest
have increased
• A good atmosphere in the families in
support of children’s education was
created.
• Relationships between parents and
teachers were improved.
• CECs in all target soums were fairly
well established and functioning to
manage the project activities as one
team.
• All CEC members were participated
in the capacity building training and
learned to develop a proposal for the
Block Grant Scheme.
• Some CECs succeeded in involving
community and parent volunteers to
support the project activities.
• The Block Grants were useful to
further supporting and strengthening
the project activities.
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However, there are a number of negative
factors mentioned by the CEC members that
might cause a potential risk in achieving the
expected results:
• There was low involvement of bagh
governors in the project training and
activities
• As all CEC members have their
own jobs the project responsibilities
impose extra work for them
• CECs are not well equipped with
basic office equipment and supplies
or supported by operational budgets
in order to fully function effectively.
• All volunteers and teachers involved
in the project are not provided with
proper incentives to sustain their
good endeavors in future.
• Some school principals use the
results-based bonuses to reward
good teachers but this practice is
not widely used or understood in all
target soums.
• Communication with other soums
and project field offices in aimags
and UB is a great challenge for the
soums, where there are no reliable
internet connections and business is
usually done through phones.
• Small available spaces limit further
coverage and expansion of the
project activities for an increased
number of potential beneficiaries.
• Low levels of parents’ education and
literacy skills affect their abilities to
help their children.
• The Block Grant approval and fund
disbursement processes are very
lengthy and bureaucratic. This creates
a bottleneck to timely implementation
and poses risks.
• The heavy reporting burden required
by the project office often involves
asking duplicating data with too
short deadlines that are too short.
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•

There are difficulties in collecting
receipts for costs incurred under the
Block Grant funded activities.

School Management
9 school principals were participated
in the interview and filled out the
questionnaire. 7 (78%) that indicated the
project implementation is excellent and
2 (22%) considered it as good. 8 (89%)
responded that the project had a positive
impact on the beneficiary children in terms
of improving their school preparedness,
and 6 (67%) responded positively in terms
of improving dormitory conditions. In
general, all respondents emphasized the
project importance in terms of supporting
children’s learning achievements as the main
result of education services. The school
management pointed out that the following
positive changes occurred after the project
implementation:
• Strengthened team work at schools
through the CEC’s operation and
primary teaching methodology units
etc.
• Increased
parental
involvement,
especially the father’s responsibility
over
the
children’s
learning
achievements5
• Increased opportunity for children to
learn from their peers
• Decreased psycho-emotional issues
faced by children after entering
to schools such as homesickness,
crying and feeling scaring being with
strangers etc.
• Decreased learning difficulties.
In terms of further actions, the school
principals suggested the following:
• Involve soum and bagh governors in
the project training
5

Referring to the interview with the School Principal of
Undur-Ulaan soum of Arkhangai aimag.
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Conduct methodological training for
teachers by expanding the content of
the programs introduced under the
project
Provide budgets to the CECs to
organize various events
Invest in improving learning and living
environments in the dormitories of
the target soums.

Primary Education Teachers
A survey was undertaken among 46
primary teachers of 10 target soum schools
during the field visit. 35 (76%) indicated
that as result of the project the school
readiness and learning achievement of the
target children have improved significantly.
42 (92.3%) of the primary teachers
responded that they use the extracurricular
after-school program and 38 (82.6%) of
them stated that this program meets their
needs.
The FGDs with primary teachers revealed
that the toy and book libraries, homebased school preparation program and
extracurricular after-school program were
relevant and timely to support school
readiness of 5 years old children and learning
achievement of primary students. The
teachers specially emphasized the fact that
collaboration of teachers with parents and
children prior to school entrance made them
closer and improved children’s drawing,
speaking and communication skills.
“20 children, who benefited by the toy and book
libraries during last school year, have enrolled in
the school and successfully studying in the 1st
grade now. The monthly and quarterly assessment of the children development the learning
and skills achievement is 8-10% higher than other
students”.
From the FGD with the primary teachers of
Khairkhandulaan soum school of Uvurkhangai
aimag

The primary teachers, in collaboration
with kindergarten teachers, worked with
5 year old children using the home-based
school preparation program last summer.
According to the field visits, the
progress in school readiness of target
children was made though the level of
parental education and involvement was
low in the beginning. For example, the
primary teachers in Khairkhandulaan soums
of Arkhangai aimag selected 116 herder
families with 5 year olds (who didn’t attend
kindergarten) and organized a training for
their parents at soums centers in June 2014
and conducted 3-4 follow up visits to their
homes to provide advice to the parents and
monitor the children progress. Although
transportation was an issue, the teachers
paid attention to the children’s learning
of the program content. As a result, they
entered to school and are successfully
studying in the 1st grade.
The
teachers
recognized
that
considerable progress was made in children’s
learning as result of implementation of the
extracurricular after-school programs for
primary students, especially those who
were falling behind other students. It was
observed that the schools in Tsagaan-Ovoo
soum of Dornod aimag, Undur-Ulaan soum
of Arkhangai aimag and Sant soum of
Uvurkhangai aimag were making efforts to
reach all children using creative methods.
“Last year the parents were reluctant to get mobile toy and book libraries to their children and to
help them but their involvement increased lately
as parents visited soum centers to frequently ask
the libraries and notebooks and get advice from
teachers”.
From the FGD with primary teachers of Erdenemandal soum of Arkhangai aimag

All primary teachers stated that they
were trained in the use of extracurricular
after-school program methodologies and
91% of them are currently adopting these
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methodologies in their teaching practices.
76.1% of teachers responded that
student learning improved significantly due
to the program implementation, 17.4%
responded that students had moderately
improved and 6.5% responded that
students had insufficiently improved. In
terms of further actions, 50% of primary
teachers suggested development of digital
lessons and teaching methodology, 41.3%
suggested training on methodologies for
working with parents and 30.4% suggested
further teacher training and development of
teaching manuals.
According to the FGD results, the
primary teachers highlighted the following
positive results and negative factors:
Positive results:
• Reading,
writing,
drawing,
communication and self-expression
skills of 6 years old children, who
entered into school.
• Children became closer with their
teachers before entering to school
and their interest in learning
improved.
• School readiness of 5 year old children
from herder families improved.
• Methodological support in developing
skills and talents of children was
provided.
• Interest and motivation of the
targeted children to learn and read
books was increased.
• The number of primary grade
students falling behind their peers
decreased.
• Tripartite
cooperation
among
teachers, parents and students was
established.
• Self-confidence and team working
skills increased.
• Learning achievement of primary
grade students were improved.
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Negative factors:
• Due to the wear and tear, the
number of the toy and book libraries
decreased.
• There was a lack of incentives for
teachers for extra work loaded by
the project activities
• There was limited space for the CDCs
and My Book Palaces at schools, and
limited stationeries.
• There was a low level of project
coordination with many overlapping
reporting requirements.
• The increased workload of primary
teachers (need to hire dedicated
teachers).
• There was a low level of
methodological support to primary
teachers by professional teams
though they were trained by the
trainer teachers.
• Some primary teachers tended to
treat the project activities as extra
burdens rather than tools to improve
their main duty to effectively
teaching chidren.
Dormitory Teachers
During the field trip we have met and
interviewed 10 dormitory teachers. 9 (90%)
of them stated that learning and living
environment improved as result of the
project activities. 5 (50%) of dormitory
teachers responded that they organized
creative
activities
among
dormitory
students in the after school time and 5
(50%) indicated that they organized child
development activities among dormitory
students in the after school time. In terms
of further actions the dormitory teachers
listed the following:
• Improvement in their capacity through
participation in the methodological
training
• Organization of education and
pedagogical
activities
among
dormitory children
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•

Provision of training materials and
stationery needed for the activities.

•

Kindergarten Principals and Teachers
Interviews were conducted among 6
kindergarten principals and teachers. 4 (67%)
of them responded that school preparation
of beneficiary children have improved as
result of the project interventions. The
kindergarten representatives indicated that
the project interventions had the following
positive results:
Positive results:
• Children’s learning skills, such as
drawing shapes, explanation talks,
memory development and selfintroduction improved.
• The methodologies for working with
parents to improve their children’s
school preparation were learnt.
• The opportunity was provided for
dormitory teachers to collaborate
with primary teachers to prepare
children to schools.

•

Negative factors:
• The seasonal workload of nomadic
herders leaves them no time to work
with their children, due to livestock
breeding in the spring.
• The low level of parental education
inhibits them in properly teaching the
program content to their children.
• A limited number of digital training
materials and CDs are provided under
the project.

Kindergartens need to work with
school teachers as one team to help
prepare children for school.
Participation of kindergarten teachers
in the methodological training
organized by the project should be
increased.

Parents
According to the FGDs with parents
whose 5 year old children participated
in the 3-6 months home-based school
preparation program, used the mobile toys
and books libraries, stayed in dormitories or
lived with relatives in the soum centers, the
results were perceived to be good. Most of
the 5 year old children, who benefited by
the project interventions so far, now have
entered into 1st grade. The parents stated
that their involvement in their children’s
education and development has improved
as they now understand the importance of
parental support in preparing their children
to school. In addition, they responded
that parents are trying to observe positive
changes occurring in their children’s
education and development. The parents
stated that they initially were faced with
difficulties due to their level of education,
knowledge and skills to work with their
children. Therefore, they need advice from
teachers and others on methods of working
with children.

Overall, the project has contributed
significantly to school preparation of the
target children, but it is important to focus
on the following:
• Children who participated in the
alternative
preschool
programs
should be included in this project
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My child used the mobile toy and book library
last year by exchanging the sets every 2 weeks
and spent time at home in a more useful and
fun way. As a result, he learned to draw shapes
and improved his memorizing skills. Prior to participation in this project, he usually stayed alone
at home and always wanted to play with matches. So, I was very scared. However, after reading
and memorizing the story of Ceramic Elephant he
stopped playing with matches as he understood
the dangers. Now he has entered 1st grade and is
studying very well.
Mother of 1st grade student in Bogd soum of
Uvurkhangai aimag

The parents, whose children participated
in the home-based after school programs
reported that their children now willingly go
to the after-school program and learn to
freely express themselves, read, compose
and draw without feeling shy. As a result,
the children are became self-confident and
independent, and are increasingly interested
in reading books and playing with toys.
My children didn’t go to kindergarten, but they
were able to catch up to the rest of the students
by participating in the extracurricular after-school
program introduced by the project. I also became
more interested in getting help from teachers in
case I didn’t know how to help my children in
doing homework.
Mother from Erdenemandal soums of Arkhangai aimag

The parents reported that they
enjoyed the schools’ various organized
various activities involving parents, such
as having them to observe their children’s
learning activities, organizing exhibitions
of their children’s arts and showing their
performances6. In terms of further actions,
the parents suggested providing additional
books to the CDCs, looking at the possibility
for children to rent out the books for home
and including other primary children staying
in soum centers.
6

According to the FGD with parents in Khairkhan soum of
Arkhangai aimag
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Dormitory Students
The FGDs covered 42 dormitory students
in their primary grades. They visited the
CDCs every day for 1-2 hours in small groups
according to the approved schedule.
Since the CDC opened in our dormitory, I have
learned to play mandolin and improved my writing and spelling skills. So far I have read all the
books in the CDC and now I want to read new
books.
4th grade boy living in the dormitory of Selgelen soum of Dornod aimag

The dormitory students indicated
that they participated in many creative
extracurricular activities organized by
dormitory and primary teachers. They
responded that their scores in math and
Mongolian language have improved due to
the increased time for instructed homework
in the dormitory, and they spent their
free time more creatively. However, they
stated that they lacked sufficient stationery
materials and musical instruments.
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V. RECOMMENDATIONS
Overall, the project has made a good
progress and is on the right track to achieve
the expected results, especially quantitative
targets. There are variations in terms of
qualitative achievements made by different
soums, for various reasons. Due to the lack
of an established M&E system in the project
it was difficult to evaluate the project
performance in terms of quality i.e. progress
made in children’s learning outcomes.
Based on the MTE findings, it is
recommended to intensify the project
activities under all components as follows:

•

Component 1:
Strengthening school preparation
programs for new school entrants (5-6
years of age) in the community
• Replenish the existing toy and book
sets’ for damaged and missing items.
The student handbooks with literacy,
coloring sheets, exercise books and
short poems need to be supplied
annually to the target soums as those
will be used up by the children.
• Provide additional toy and book
libraries to the target soums, especially
those with higher number of target
children and have bagh schools. This
can be done through the project
funds or local governments can
raise funds from different sources
to purchase additional libraries. But,
the project needs to provide with
the cost estimates per school of the
libraries and the associated training
and support.
• Improve topic selection and content
of the home-based school preparation
program to suit the education levels
of parents and the children’s learning
ability.

•

•

•

•

Develop the methodology for
measuring
children’s
progress
through introduction of learning
achievement
tests
for
school
readiness of new school entrants (1st
graders) in collaboration with the
MECS and TAT.
Encourage
close
collaboration
between kindergartens and schools
in the target soums to effectively
use the toy and book sets and homebased school preparation program
combining them with the summer
ger kindergarten programs.
Parents need to be trained in the
methodology of how to work with
their children.
Conduct additional ToT and with the
help of the program designers to
conduct monitoring and consulting
visits to the target soum kindergarten
and primary teachers, who are
working with parents and children
using the mobile toy and book
libraries and the home-based school
preparation program.
The home-based school preparation
program should be submitted to the
MECS for review and approval of
official use in the other soums and
aimags.
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Component 2:
Introducing extracurricular afterschool programs in schools for vulnerable
children (6-10 years of age) living away
from home
• Re-supply of new books, drawing
materials, musical instruments and
educational toys for 6-10 year old
children for the CDCs in the dormitory.
• Supply books with topics for grades 3-5
students.
• Expand room sizes for the CDCs at
target soum dormitories.
• Provision of supplementary materials
and stationeries for teachers to expand
creative activities among dormitory
students. For instance, a supply of
paints, brushes and papers for art clubs.
• Organize additional ToT for the target
teachers and community volunteers
working with dormitory children and
arrange monitoring visits by the program
designers during field training or actual
implementation of the ECASP in the
target soums.
• Develop the methodology on measuring
children’s progress through introducing
learning achievement tests for Grade 1-5
children in collaboration with the MECS
and TAT.
• Continue to administer children’s
psycho-emotional
surveys
among
beneficiary students though children’s
psycho-emotional improvement is not
fully attributable to only the project’s
interventions.
• Provide support in improving the living
environment for dormitory children,
at least for 1st and 2nd grade students,
through the supply of beds, tables,
chairs and book shelves.
• Training modules and materials used for
the training should be accredited in for
inclusion in the formal in-service teacher
training program.
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Component 3:
Pilot
compensatory
education
programs for lower primary out-ofschool children (8-10 years of age) in
rural communities
• The number of target children for
this component – school dropouts dramatically decreased as compared
to 2009 when the project was first
designed. Therefore, the beneficiary
target is unachieveable during
the project period. It is therefore,
recommended to (i) raise the age
from 8-10 to 8-15 years old and
reduce the target to more feasible
number as increasing the age
limit will not solve the problem of
reaching 300; or (ii) re-design this
component to focus more on adult
literacy programs, especially covering
illiterate parents of the project
target children, in order to reinforce
the results to be achieved under
Components 1 and 2.
• The compensatory education program
developed under this component
should be submitted to the MECS for
review and approval for official use
in the other soums and aimags.
Block Grants
• The capacity of the CECs to develop
grant proposals needs to be further
strengthened.
• The
lengthy
and
bureaucratic
approval and disbursement process
of the Block Grants is required to
be streamlined to expedite the grant
project implementations and ease the
burdens on the CECs and schools.
• As the Block Grants proved to be
effective, funds for them need to be
re-allocated from other categories.
• Amount of individual grant can be
increased and payment schedules
should take account the grant’s
financing needs into account.
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Project Management, M&E, and
Knowledge Dissemination
• Project management will be benefited
by strengthening the field offices,
existing CECs, schools, teachers,
children and parents in the target
soums before there is any further
scaling up to other soums or aimags.
• It is recommended that the draft
M&E manual needs to be revised and
adopted quickly to streamline M&E
mechanism in order to improve the
project performance and reporting. As
a result, it will provide clear and easy
ways to report the project progress
up the project management chain
and decrease the heavy reporting
burden of the target soums.

•

•

•

The M&E capacity of the project team
members and field offices through
various trainings. For this objective,
it is advisable to contract a national
expert to help the project team to
set up the project M&E system and
train the staff in the use of both
quantitative and qualitative data to
produce reports.
The reporting capacity of the target
soums, especially in focusing on
qualitative aspects of the project
interventions needs to be improved
by help of M&E experts.
The new M&E framework should
reflect the following new indicators
are proposed for the project outcome
shown in the table below.

Table 10: Proposed Project Outcome Indicators and their Targets
Outcome Indicator

Target

I

Increase of target children enrolled in 1st grade as ...% of
all 1st grade students

Annual incremental
increase

Proposed new
indicator

Note

II

Improvements in the level of school readiness of target
children enrolled in the project school preparation program as measured by school-based learning achievement
tests (the 1st grade) conducted within the target soums

Improvements in
the target children’s test scores.

Proposed new
indicator

III

Increase of target children enrolled in the extracurricular
after-school program as ... % of all 1-5 grade students

Annual incremental
increase

Proposed new
indicator

IV

Improvements in the level of performance of target children enrolled in the extracurricular after-school programs
school-based learning achievement tests (the 1st to 5th
grade)s conducted within the target soums

Improvements in
the target children’s test scores.

Proposed new
indicator

V

Improvements in the psycho-emotional wellbeing of children who are enrolled in the extracurricular after-school
programs as reported by teachers, parents, peers and the
children themselves in the target schools through surveys,
behavioral observations and child-friendly evaluations.

An average of
at least 25% improvements against
the baseline

Not changed.

VI

Improvements in the level of performance of target children enrolled in the compensatory education programs

Target children’s test scores
measured by the
project compensatory education
programs

Proposed new
indicator

SAVE THE CHILDREN JAPAN, MONGOLIA PROGRAM

35

MID-TERM EVALUATION REPORT

•

•
•

•

•

•

•

•
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The project staff at center and field
offices in the training of teachers
and parents and provide them
with professional advise on how to
support the target soums
Study tours and exchanges of best
practices among soums and aimags.
The capacity of the CECs needs to
be strengthened to develop project
proposal for the Block Grants.
However, the procedure for approval
and disbursement of funds should be
simplified and expedited in line with
school year and project financing
needs.
The CECs need to be provided with
the operational budget to cover at
least transportation, communication
and stationery costs, and be supplied
with basic office equipment to
present the project activities to local
communication and perform the
reporting duties. Some CECs in the
schools with no internet connection
should be supplied with the internet
modems in order to receive and share
information with the field offices
and other CECs.
A decrease in frequent turnovers in
the CEC membership will positively
affect the project performance.
Incentives mechanisms for the
CEC members, especially active
community volunteers.
Ownership and initiatives of all CECs,
teachers, community and parents
should be improved in terms of the
project activities and achieved results
so far.
The possibility of merging the CECs
into School Councils, which is the
more formal structure approved by
Education Law of Mongolia. It will
make this arrangement much more
sustainable in future.
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In summary, it is recommended to
intensify the project activities under all
components by (i) further strengthening the
achieved level of the project implementation
in target soums; (ii) improving qualitative
assessment of the project results i.e.
improvement in learning outcomes of
the target children; (iii) improving project
management through capacity building of
the project staff and establishing a robust
M&E system; (iv) establishing proper
incentive mechanism for the CEC members
while improving local ownership and
initiatives of stakeholders; and (v) providing
of learning materials and stationeries to
support extracurricular after-school activities
for children in the dormitories.

Ulziit

Undur-Ulaan

Tariat

Khairkhan

Khangai

Khashaat

Khotont

Tsetserleg

Erdenemandal

2

3

4

5

6

7

8

9

10

Bayangol

Bayan-Undur

Bogd

Burd

Yosunzuil

Zuunbayan-Ulaan

11

12

13

14

15

16

Uvurkhangai Aimag

Jargalant

1

Arkhangai Aimag

Target Aimag/Soums
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83

76

53

121

66

80

89

86

73

64

61

56

80

117

87

113

Number of 5 year
olds in 13/14

Table 11: Component 1 Beneficiaries

10

28

28

29

30

28

28

25

28

30

30

28

28

28

58

24

Covered by the
toy & book sets in
13/14

143

72

37

104

87

103

105

73

85

50

56

76

75

71

85

96

Number of 1st Graders in 14/15
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18

18

18

28

21

26

25

21

25

40

24

27

28

25

78

17

1st Graders benefiting
from the toy & book
sets in 13/14

12

13

8

9

10

9

16

15

13

10

15

12

14

12

12

14

1st Graders benefiting
from the home-based
program in 13/14
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38

Taragt

Uyanga

Khairkhandulaan

18

19

20
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Sergelen

Khalkhgol

Tsagaan-Ovoo

Choibalsan

22

23

24

25

Munkhkhaan

Ongon

Uulbayan

Erdenetsagaan

27

28

29

30

Grand Total

Bayandelger

26

Sukhbaatar Aimag

Matad

21

Dornod Aimag

Sant

17

2,053

34

50

44

54

64

26

5

22

13

37

75

184

49

91

844

28

25

28

26

24

30

42

28

30

26

17

22

28

30

2,039

112

55

59

75

93

32

66

64

24

37

76

189

48

62

705

28

7

15

8

27

3

20

17

23

7

17

60

8

26

351

15

8

10

10

12

5

10

15

12

6

13

16

9

16
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Table 12: Component 2 Beneficiaries
Target Aimag/
Soums

2013/2014

2014/2015

Extracurricular
program

Indirect Beneficiaries

Extracurricular
program

Indirect Beneficiaries

107

35

167

43

Arkhangai aimag
1

Jargalant

2

Ulziit

71

47

101

59

3

Undur-Ulaan

21

48

87

54

4

Tariat

23

20

42

26

5

Khairkhan

96

13

117

34

6

Khangai

36

85

49

88

7

Khashaat

42

15

60

31

8

Khotont

102

65

126

72

9

Tsetserleg

101

180

114

184

10

Erdenemandal

82

48

112

78

Bayangol

60

50

60

120

12

Bayan-Undur

123

55

123

122

13

Bogd

97

75

97

142

14

Burd

89

45

89

87

15

Yosunzuil

53

57

53

115

16

Zuunbayan-Ulaan

116

74

116

134

17

Sant

124

87

124

138

18

Taragt

72

66

72

123

19

Uyanga

161

98

161

167

20

Khairkhandulaan

71

58

71

105

35

87

122

84

Uvurkhangai aimag
11

Dornod aimag
21

Matad

22

Sergelen

32

57

89

99

23

Khalkhgol

50

156

206

367

24

Tsagaan-Ovoo

64

178

242

253

25

Choibalsan

63

101

164

325

Sukhbaatar aimag
26

Bayandelger

95

301

396

280

27

Munkhkhaan

62

325

387

459

28

Ongon

78

192

270

395

29

Uulbayan

57

132

189

121

30

Erdenetsagaan

Grand Total

169

464

633

595

2,352

3,214

4,639

4,920
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Table 13: Number of School Dropouts (age 6-10) in Target Soums
Target Aimag/Soums

2012/13

2013/14

2014/15

Arkhangai Aimag
1

Jargalant

5

2

3

2

Ulziit

1

0

0

3

Undur-Ulaan

2

0

3

4

Tariat

3

0

4

5

Khairkhan

3

1

2

6

Khangai

1

0

3

7

Khashaat

1

2

4

8

Khotont

0

0

3

9

Tsetserleg

1

2

2

10

Erdenemandal

4

1

0

Uvurkhangai Aimag
11

Bayangol

0

0

4

12

Bayan-Undur

0

0

2

13

Bogd

6

6

7

14

Burd

0

0

4

15

Esunzuil

8

0

2

16

Zuunbayan-Ulaan

2

2

4

17

Sant

0

0

0

18

Taragt

0

0

0

19

Uyanga

0

0

2

20

Khairkhandulaan

0

0

0

Dornod Aimag
21

Matad

0

0

0

22

Sergelen

0

0

0

23

Khalkhgol

0

1

1

24

Tsagaan-Ovoo

0

0

0

25

Choibalsan

0

0

0

Sukhbaatar Aimag
26

Bayandelger

0

0

9

27

Munkhkhaan

0

0

0

28

Оngon

0

0

1

29

Uulbayan

1

1

9

30

Erdenetsagaan

Grand Total

40
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ANNEX 2: LIST OF PEOPLE PARTICIPATING
Name

Position

Organization

Project Steering Committee (PSC)
1

B. Gantulga

Head of Pre and Primary Edu- Ministry of Education, Culture and Science
cation Division

2

А. Tsolmon

Officer of Strategy Planning
Department

Ministry of Education, Culture and Science

3

J. Myagmar

Officer of Pre and Primary
Education Division

Ministry of Education, Culture and Science

4

B. Batjargal

Executive Director

Mongolian Education Alliance

5

R. Bandii

Consultant

Asian Development Bank

Technical Advisory Team (TAT)
6

A.Narmandakh

Director

Center of Early Childhood Development Support

7

N. Narantuya

Specialist

Mongolian Education Alliance

8

L. Otgonsuren

Officer of

Ministry of Education, Culture and Science

SCJ-M Project Team
9

Ts. Gereltuya

Education Program/JSDF Proj- Save the Children Japan in Mongolia
ect Manager

10

B. Urangua

JSDF Project Officer

Save the Children Japan in Mongolia

11

B. Suvddelger

M&E Specialist

Save the Children Japan in Mongolia

12

O. Naran

Procurement Officer

Save the Children Japan in Mongolia

13

U. Ganbaatar

Driver

Save the Children Japan in Mongolia

Arkhangai Aimag
14

R. Narantuya

Field Coordinator

Arkhangai Field Office, Save the Children Japan

15

S. Azjargal

Assistant

Arkhangai Field Office, Save the Children Japan

16

P.Shijirbat

Driver

Arkhangai Field Office, Save the Children Japan

17

B. Munkhbat

Soum Governor

Khairkhan soum of Arkhangai Aimag

18

Kh. Enkhbold

Soum Deputy Governor

Khairkhan soum of Arkhangai Aimag

19

N. Lkhagvadorj

Soum Deputy Governor

Erdenemandal soum of Arkhangai Aimag

20

Ya. Otgonbaatar Soum Governor

Undur-Ulaan soum of Arkhangai Aimag

21

D. Suvdmaa

School Principal

Khairkhan soum of Arkhangai Aimag

22

J. Oyuntuya

Primary Training Manager

Khairkhan soum of Arkhangai Aimag

23

J. Batmagnai

Dormitory Teacher

Khairkhan soum of Arkhangai Aimag

24

Ch. Tsetsegee

School Principal

Jargalant soum, Arkhangai Aimag

25

J. Khashchuluun Primary Training Manager

Jargalant soum, Arkhangai Aimag

26

G. Munkhtur

Jargalant soum of Arkhangai Aimag

27

D. Lkhagvasuren Primary Training Manager

Erdenemandal soum of Arkhangai Aimag

28

U.Tuvshinjargal

Erdenemandal soum of Arkhangai Aimag

Dormitory Teacher

Dormitory Teacher
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29

D. Enkhtuya

Dormitory Teacher

Erdenemandal soum of Arkhangai Aimag

30

S. Narmandakh

School Principal

Undur-Ulaan soum of Arkhangai Aimag

31

L. Tsevelmaa

Primary Training Manager

Undur-Ulaan soum of Arkhangai Aimag

32

L. Bolormaa

Dormitory Teacher

Undur-Ulaan soum of Arkhangai Aimag

Dornod Aimag
33

G. Baigalmaa

Field Coordinator

Dornod Field Office, Save the Children Japan

34

G. Ariunzaya

Assistant

Dornod Field Office, Save the Children Japan

35

R. Enkhbayar

Driver

Dornod Field Office, Save the Children Japan

36

D.Unurtseteg

ECE methodologist

Education and Culture Department of Dornod
Aimag

37

Ts. Dorjtseren

Soum Governor

Tsagaan-Ovoo soum, Dornod Aimag

38

G. Bayarmagnai Soum Governor

Sergelen soum, Dornod Aimag

39

A.Sendmaa

School Principal

Tsagaan-Ovoo soum, Dornod Aimag

40

B. Uranbileg

School Principal

Sergelen soum, Dornod Aimag

Uvurkhangai Aimag
41

S. Sanchir

Field Coordinator

Uvurkhangai Field Office, Save the Children Japan

42

G. Battsetseg

Assistant

Uvurkhangai Field Office, Save the Children Japan

43

R. Buyant

Driver

Uvurkhangai Field Office, Save the Children Japan

44

Ch. Sambuu-Yondon

Director

Education and Culture Department of Uvurkhangai
Aimag

45

G. Batsaikhan

Soum Deputy Governor

Bayangol soum of Uvurkhangai Aimag

46

G. Batsaikhan

Soum Deputy Governor

Bayangol soum of Uvurkhangai Aimag

47

D. Nyamsuren

Head of Governor’s Office

Sant soum of Uvurkhangai Aimag

48

B. Bayarsaikhan Soum Deputy Governor

Bogd soum of Uvurkhangai Aimag

49

B.Bayar

Soum Deputy Governor

Bogd soum of Uvurkhangai Aimag

50

S. Enkhee

School Principal

Bayangol soum of Uvurkhangai Aimag

51

Ts. Boldmaa

School Principal

Sant soum of Uvurkhangai Aimag

52

G. Dulmaa

Primary Training Manager

Sant soum of Uvurkhangai Aimag

53

G. Jamyandagva School Principal

Khairkhandulaan soum of Uvurkhangai Aimag

54

S. Gankhuyag

Primary Training Manager

Khairkhandulaan soum of Uvurkhangai Aimag

55

Ts. Uurtsaikh

Primary Training Manager

Khairkhandulaan soum of Uvurkhangai Aimag

56

Ts. Dulamsuren

Primary Training Manager

Bogd soum of Uvurkhangai Aimag

57

D. Khongorzul

Dormitory Teacher

Bayangol soum of Uvurkhangai Aimag

58

M. Adyasuren

Dormitory Teacher

Bogd soum of Uvurkhngai Aimag

59

Ts. Byambasuren Dormitory Teacher

Sant soum of Uvurkhangai Aimag

60

T. Sarangerel

Khairkhandulaan soum of Uvurkhangai Aimag

42

Dormitory Teacher
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